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SPED 500: SPECIAL EDUCATION FOR 
CONTENT AREA TEACHERS
Fall 2014
Thursdays, 7:25-9:50
Room #: Academic Bldg B, 124
	Course Instructor: Loretta (Lucky) Mason-Williams, Ph.D.

Office: AB-229B
Phone: (607) 777-6693
Email: lmason-williams@binghamton.edu

Office Hours: 1-3:30 pm Thursdays, or by appointment

Skype username: lmasonwms



Course Overview:

SPED 500 introduces content-area teachers for grades 7-12 to current legal, social, theoretical, and research foundations for special education services and practice. One role of general educators at the secondary level is to effectively teach students with high-incidence disabilities in inclusive environments. This involves understanding students’ individual learning differences and collaborating with special educators and support staff to adapt assessment and instruction, to use positive behavioral supports, and to use research-based practices to meet the requirements of Individualized Education Program plans. Fifteen hours of fieldwork with students with disabilities in schools is required. 

This is a 4-credit course, which means that students are expected to do at least 12.5 hours of course-related work or activity each week during the semester. This includes scheduled class meeting times as well as time spent completing assigned readings, studying for tests and examinations, participating in lab sessions, preparing written assignments, and other course- related tasks. 

Student Learning/Course Outcomes:
Upon successful completion of this course, students will be able to:

•
examine and explain the historical trends in special education, as well as the legal basis for servicing students with disabilities; 

•
summarize current special education terminology, concepts, issues and theory, to include IEPs, CSE, FAPE, LRE, first-person language and inclusionary practices;

•
define RTI and explain how it fits in with the IEP & 504 process, the identification of students with disabilities and the delivery of services;

•
identify patterns/characteristics of students with high incidence disabilities and how they can manifest themselves within the classroom;

•
apply concepts of effective multi-disciplinary collaboration and co-teaching within the inclusive classroom within the framework of lesson planning and unit design;

•
apply research-based methods and the principles of UDL as well as IEP goals, accommodations and/or modifications within the framework of lesson planning; 

•
analyze and explain the role that self-efficacy and self-determination have on student achievement;

•
investigate and compare research- and evidence-based methods and strategies to facilitate access to the general education curriculum and to meet the various and unique social, emotional/behavioral and educational needs of students with various disabilities within the context of general education curriculum demands.
A graphic representation of the student learning outcomes is included on page 11.
Required Textbooks:

Smith, T.E.C., Gartin, B., & Murdick, N.L. (2012). Including adolescents with disabilities in 

general education classrooms. Boston: Pearson Education, Inc. 
Valle, J.W., & Connor, D.J. (2011) Rethinking disability: A disability studies approach to 

inclusive practices. New York: McGraw-Hill. 
Please note: The required textbooks are available in the university bookstore and in e-text format from the CourseSmart website (www.coursesmart.com). In addition to being available at a reduced cost (usually about half price), e-texts provide numerous options for accommodations for students with disabilities. Therefore, it is strongly recommended that students try out at least one of the texts in the e-text version to learn more about the possibilities when using e-text. 

Please Note: Additional readings and materials will be posted to the course Blackboard website. It is expected that students will be able to download/upload materials. For assistance with Blackboard, please email blackboard@binghamton.edu 



Course Expectations
1. Students MUST use person-first language both orally and in writing. Points may be deducted from written assignments for failing to use person-first language. This expectation will be modeled and discussed further during class conversations. 
2. In addition to the reading and project requirements, this course includes a requirement of professionalism while on campus and during fieldwork. On campus, professionalism includes regular attendance and active participation. Individual response, partnering, small and large group instruction are frequent expectations of the class. Student participation is reflected in promptness, attention to the topic being discussed, listening to fellow students, providing and initiating appropriate discussion, giving solid effort on all projects, submitting projects and assignments when due, showing respect and courtesy to fellow students and the instructors, and acting in a manner reflective of an adult student and professional educator. 
Professionalism during fieldwork includes arriving at the school on time, dressed appropriately. It includes speaking appropriately to cooperating teachers, colleagues, administrators, and students. While in the classroom or when working with students in a tutoring format, professionalism means being prepared to take on new challenges, to initiate desired experiences, and to seek out feedback on performance.
Consequences for not meeting the expectation of professional on campus or during fieldwork may include the completion of a Disposition Flag Sheet and/or a grade reduction.  
3. Grades are based on performance, not effort. Everyone puts forth a great deal of effort during class experiences. Those who do not put forth a great deal of effort typically do not manage to complete the experience. Despite the great efforts which are put forth by all, not all performances are equal. Some students are exceptional in their performance while others are satisfactory. Your grade will be based on your performance, i.e., your performance in the classroom, your performance on written assignments, and your ability to display appropriate professional attributes.
4. All assignments MUST be written according to APA style, as appropriate. Papers submitted should be typed using Times New Roman Font, size 12, double-spaced, with 1-inch margins. 


Course Assignments
All assignments should be completed and ready to submit on the date listed (either to the instructor during class or posted to Blackboard prior to class). Students should expect points to be deducted from assignments if submitted late. On occasion, the instructor may permit a student to redo an assignment. Such instances are the exception, rather than the rule. On such an occasion, the instructor will work with the student to determine specific expectations on a case-by-case basis.
Course Readings

Readings will be assigned from the required texts and posted to the Blackboard course website from current media and professional journals. All readings should be completed prior to class on the assigned day. This allows the class to discuss the topics fully, rather than relying on lectures.
Iris Center Online Modules

In addition to completing assigned readings in the textbook, you will complete 17 online modules available from the Iris Center (www.iris.peabody.vanderbilt.edu; see list on pages 12-13). Specific directions for accessing the modules are available on the Blackboard website. After reading/watching/ listening to all of the components of the module, make sure to reflect on the assessment questions listed in the syllabus. While these answers do not need to be submitted, they may appear as Quick Checks during class.
Internet Scavenger Hunt

Using websites and documents available online, you will locate information about schools, special education, and other related topics. Please submit the completed Scavenger Hunt to the course Blackboard site prior to class on September 18th and bring a copy of the information collected to class. This is worth 15 points. 

Quick Checks

To evaluate student learning and to emphasize retention of essential information related to special education, “Quick Checks” will be conducted throughout the semester. These unannounced, brief activities will focus on key vocabulary, essential ideas, and significant pieces of information from course discussions, readings, and the online modules. These activities will be completed during the first 10-15 minutes of class and MUST be completed at that time (i.e., no make-ups!*). There will be 10 Quick Checks (10 points each), for a total of 100 points.
* There will be opportunities for extra credit to be earned to make up for lost points. 
Fieldwork, Fieldwork Log, & Events Diary
The New York State Education Department (NYSED) requires all students in secondary teacher preparation programs to spend a minimum of 15-hours observing in a classroom that includes students with disabilities for certification. The fieldwork requirement for SPED 500 assures that students meet this requirement. Additionally, completing these hours is a course requirement; all students enrolled in this course must complete the 15-hours of required observation.
Students in the MAT Program: During the first semester of the MAT program, students must complete 35 hours of fieldwork in school setting. At the placement, you will be expected to spend at least 15 hours in a classroom observing lessons and assisting the teacher and students. The remaining time will be spent with students in small groups or in one-on-one tutoring sessions. At a date to be determined, you will also need to attend a required tutor training session.
You will be placed through the Liberty Partnership at Owego, Susquehanna Valley, Binghamton, or Windsor High Schools. In class, you will fill out an application for the Liberty Partnership which I will submit (some of you will complete this form during LTRC 519). You must then contact Mary Waskie via email at mwaskie@binghamton.edu to make an appointment to further discuss the placement opportunities, your availability, and the activities you will be expected to complete. Based on the information you provide, Ms. Waskie will make an appropriate placement at one of the schools. Ms. Waskie and the Liberty Partnership coordinators work with the teachers to ensure you will be placed in a classroom that includes students with disabilities. 
You may be working in a classroom, with students during study halls, or in one of the after school academic assistance programs. By working at the high school, you will be satisfying the requirement that some of your internship experience must be in a high needs school.  At each school, Liberty Partnership will keep a record of your field work hours (you will sign in each time you work), but you will also be required to keep a log for this class. 

Students in the Literacy Program: If you are not in the MAT program and do not have to meet the 35 hour field placement for this course, you will still need to complete the 15-hours of field experience with students with disabilities for this course. I will work with Tami Mann and Jackie Visser to identify appropriate placements. 
Students in the Special Education Program: Throughout your enrollment in the Special Education Program at BU, you are required to complete field experiences in classrooms with students with disabilities. Full-time students must spend at least a full-day each week, while part-time students must spend at least a half-day. I will work with Tami Mann to identify appropriate  placements. Please make sure to complete the survey sent to you in August from Tami Mann about field experience preferences or requests. 

Please keep in mind: Every opportunity you have in a school should be considered a job interview! You are expected to act and to dress in a professional-manner while in placements.
Fieldwork Log & Events Diary: There are two (2) parts to this assignment. 
1. First, ALL students will document their time and the activities they participated in during their fieldwork experience using the Fieldwork Log (see pages 14-15 and on the course Blackboard site). Please identify only the class periods you spent observing or working with students with disabilities. At the end of the semester, the fieldwork log must be signed by the cooperating teacher/supervisor for the experience and posted to Blackboard. 
2. The second part of this assignment is an Events Diary. Students should select at least 10 “events” to describe in relation to inclusive practices. The events documented may be things witnessed for just a few seconds, or they could be documentation of whole class periods or whole days. However, each event should be described in 200-400 words. Within the description, students should identify how the event demonstrates an inclusive teaching philosophy or how the event is in conflict with inclusive teaching philosophy. 

Please note: Students should view the Diary assignment as an opportunity to critically reflect on the events witnessed in the school, both positive and negative. As such, students should remove all identifying information from the Events Diary (teacher and student names, school names, etc.). Furthermore, the events documented will be kept strictly confidential.

Students should submit the Fieldwork Log and the Events Diary together after completing the field experience. Both parts should be submitted to the appropriate place on Blackboard (you will need to scan the Fieldwork Log). This assignment should be submitted no later than December 4th, and is worth 55 points (5 points for each Event description, 5 points for the Log). 

Learning Segment Project

Teaching Students with Disabilities in the Content Areas (SPED 500) introduces pre/in-service teachers to a variety of research-based, inclusive teaching practices. Identifying appealing teaching practices and incorporating them into a unit plan allows the pre/in-service teacher to demonstrate a deeper understanding of how these practices fit with their content area and teaching style. This project serves as a culminating activity for the course; therefore, it provides evidence of the pre/in-service teacher’s ability to meet the course objectives.

Using the concepts presented from readings, the Iris modules, and during class, your task will be to create a learning segment (a set of 3-5 lessons that build on one another toward a central focus, with a clearly defined beginning and end) within a unit of study. The learning segment should be embedded within a unit of study ranging from 5 to 15 days, co-taught with a special education teacher, and aligned with the Common Core Curriculum (ELA or math) and/or at least one NYS Standard. Additional instructions and a scoring rubric for this assignment will be provided during class. The first lesson of the learning segment must be submitted on October 23rd for review and feedback (15 points); the second lesson must be submitted on November 20th for additional feedback (15 points). The complete Learning Segment Project is due December 15th and is worth 100 points. The grading rubric for this assignment is included on pages 16-17.
The INCLUDE Essay
Complementing the Learning Segment, you will write an 8-10 page essay demonstrating how the INCLUDE strategy influenced planning your hypothetical classroom (you will learn about the INCLUDE strategy during class). Students should identify specific instances from the learning segment where the steps are demonstrated. The essay should explain in detail how you and the co-teacher introduce and implement the learning segment to a group of diverse students, including students with disabilities, along with any necessary accommodations and/or adaptations, and an analysis of why you believe the learning segment you created will allow all students access to the general education curriculum. You may also include information about how your planned classroom management and organization will support the inclusion of students with disabilities. More information will be provided in class. The essay should be submitted along with the Learning Segment Project on December 15th and is worth 50 points. The grading is rubric is included on page 18.
Examinations

Students will complete two examinations covering information from class lectures, activities, and reading assignments/hand-outs. The exams may include multiple choice, short answer, true/false, and essay questions. Exam I will be completed online and must be completed by midnight on November 6th. This exam will focus on terminology and concepts central to the teaching of students with disabilities. It will be worth 50 points. Exam II will be a final, cumulative exam. It will reflect information learned through readings, lectures, and assignments. It will be completed during class time on December 18th and will be worth 100 points.
SPED Assignment Grading Summary:
	Assignment
	Due Date
	Points Possible

	Scavenger Hunt
	9/18
	15

	Quick Checks (10 x 10 pts)
	ongoing
	100

	Lesson 1 from Learning Segment
	10/23
	15

	Lesson 2 from Learning Segment
	11/20
	15

	Fieldwork Log & Experience Diary
	12/4
	55

	Learning Segment
	12/15
	100

	INCLUDE essay
	12/15
	50

	Exam I
	11/6
	50

	Exam II
	12/18
	100

	Total Points Possible
	400


Distribution of Points:


[image: image1.emf]Total Points

Scavenger Hunt

Lessons 1 & 2 (Drafts)

Fieldwork Log & Events Diary

Exams I & II

Learning Segment & Essay

Quick Checks


Course Grading Scale:

Point values will be assigned to exams and assignments. Letter grades will subsequently be assigned on the basis of overall class performance. The “+” and “-“ have been added to grades in order to allow for more nuance and precision in the evaluation process. Grades will be assigned according to the following chart:
	A
	96-100%
	C+
	77-79

	A-
	92-95
	C
	73-76

	B+
	88-91
	C-
	70-72

	B
	84-87
	F
	69% or less, or failure to complete all course requirements

	B-
	80-83
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Tentative Course Schedule

Note: This is a proposed schedule, which is subject to change as some lectures/activities may require more or less class time. Additional course readings may be provided in class or on Blackboard.
KEY: V&C= Valle & Connor (2011); S,G,&M= Smith, Gartin, & Murdick (2012)
	Date
	Topic
	Reading/ Assignment(s) Due

	9/4
	Week 1: Introductions, review syllabus; Access, Accessibility, and this thing called Inclusion
	V&C, Part 1 (ch. 1-4)



	9/11
	Week 2: Determining & Defining Disability: Procedures, Services, and Labels (Part 1)


	S,G,&M, ch. 1 & 2

Iris Module 1- Accessing the General Education Curriculum

	9/18
	Week 3: Determining & Defining Disability: Procedures, Services, and Labels (Part 2)


	S,G,&M, ch. 3

Iris Module 2- The Pre-Referral Process

Scavenger Hunt Due

	9/25
	Week 4: No class meeting- observation of Rosh Hashanah


	10/2
	Week 5: Determining & Defining Disability: Procedures, Services, and Labels (Part 3- focus on co-teaching & collaboration)
	V&C, 8

S,G,&M, ch. 5 & 7



	10/9
	Week 6: Planning Instruction with ALL Students in Mind
	V&C, ch. 5 & 6
S,G,&M, ch. 8
Iris Module 3- Universal Design for Learning

	10/16
	Week 7: Differentiation & Accommodations 
	S,G,&M, ch. 7

Iris Module 4- Differentiated Instruction

Iris Module 5- Providing Instructional Supports

Iris Module 6- Accommodations 

	10/23
	Week 8: Classroom Management & Adolescents with Disabilities (part 1)


	S,G,&M, ch. 6 & 12

Iris Module  7- Classroom Management (Part 1)

Iris Module  8- Classroom Management (Part 2)
Lesson 1 of the Learning Segment Due

	10/30
	Week 9: Classroom Management & Adolescents with Disabilities (part 2)


	Iris Module  9- Addressing Disruptive and Noncompliant Behaviors (Part 1)

Iris Module  10- Addressing Disruptive and Noncompliant Behaviors (Part 2)
Iris Module 11- Functional Behavioral Assessment

	11/6
	Week 10: Assessing Students & Data-based/Data-driven Instruction
*Online class- more information to be distributed 
	V&C, ch. 7

Exam I Due

	11/13
	Week 11: Strategies Instruction

	S,G,&M, ch. 9

Iris Module 12- SRSD

Iris Module 13- Study Skills Strategies (Part 1)

Iris Module 14- Study Skills Strategies (Part 2)

	11/20
	Week 12: Strategies for Teaching Content to Adolescents with Disabilities
	S,G,&M, ch. 10 & 11
Lesson 2 of the Learning Segment Due

	11/27
	Week 13: No class meeting- Happy Thanksgiving!



	12/4
	Week 14: Technology and Students with Disabilities


	Iris Module 15- Assistive Technology
Iris Module 16- Bookshare
Final Iris Module: Personal Choice (see list in syllabus)- be prepared to use this information during class

Fieldwork Log & Events Diary due (post to Blackboard)

	12/11
	Week 15: Transition Planning & the General Education Classroom


	S,G,&M, ch. 4, 13, & 14
Final Learning Segment & essay due by 12/15

	12/18
	Week 16: EXAM II
	To be completed in the classroom during normal class meeting time
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List of Required Iris Modules

	No.
	Due Date
	Iris Module Name
	Topic
	Assessment Questions

	1
	9/11
	Accessing the General Education Curriculum: Inclusion Considerations for Students with Disabilities
	Accommodations 
	2 & 3

	2
	9/18
	The Pre-Referral Process: Procedures for Supporting Students with Academic and Behavioral Concerns 
	Disability


	4 & 5



	3
	10/2
	Universal Design for Learning: Creating a Learning Environment that Challenges and Engages All Students
	Differentiated Instruction
	3 & 5

	4
	10/9
	Differentiated Instruction: Maximizing the Learning of All Students
	Differentiated Instruction
	4 & 5

	5
	10/9
	Providing Instructional Supports: Facilitating Mastery of New Skills 
	Content Instruction


	3 & 4



	6
	10/9
	Accommodations: Instructional and Testing Supports for Students with Disabilities
	Accommodations
	4, a-d

	7
	10/16
	Classroom Management (Part 1): Learning the Components of a Comprehensive Behavior Management Plan
	Behavior and Classroom Management
	4 & 5

	8
	10/16
	Classroom Management (Part 2): Developing Your Own Comprehensive Behavior Management Plan
	Behavior and Classroom Management
	Create a Plan & #5

	9
	10/23
	Addressing Disruptive and Noncompliant Behaviors (Part 1): Understanding the Acting-Out Cycle
	Behavior and Classroom Management
	3, 4, 6



	10
	10/23
	Addressing Disruptive and Noncompliant Behaviors (Part 2): Behavioral Interventions
	Behavior and Classroom Management
	3, 4, 5, 6



	11
	10/23
	Functional Behavioral Assessment: Identifying the Reasons for Problem Behavior and Developing a Behavior Plan
	Behavior and Classroom Management
	3, 4, 5, & 6



	12
	11/6
	SRSD: Using Learning Strategies to Enhance Student Learning
	Learning Strategies
	2, 3, & 4

	13
	11/6
	Study Skills Strategies (Part 1): Foundations for Effectively Teaching Study Skills
	Content Instruction
	5, a-c

	14
	11/6
	Study Skills Strategies (Part 2): Foundations for Effectively Teaching Study Skills
	Content Instruction
	3 & 4

	15
	11/20
	Assistive Technology: An Overview
	Assistive Technology
	1, 6, & 7

	16
	11/20
	Bookshare: Providing Accessible Materials to Students with Print Disabilities
	Assistive Technology
	1, 3, 4, & 5

	17
	11/20
	Personal Choice, choose 1:

-CSR: A Reading Comprehension Strategy

-Improving Writing Performance: A Strategy for Writing Persuasive Essays

-PALS: A Reading Strategy for High School

-Secondary Reading Instruction: Teaching Vocabulary and Comprehension in the Content Areas

-SOS: Helping Students Become Independent Learners

-Secondary Reading Instruction (Part 1): Teaching Vocabulary and Comprehension in the Content Areas

-Secondary Reading Instruction (Part 2): Strategies that Improve Students’ Academic Performance 

-Teaching English Language Learners: Effective Instructional Practices 
	Learning Strategies
	Be prepared to share this information with classmates during an in-class activity

	
	
	-High Quality Mathematics Instruction: What Teachers Should Know
	Mathematics
	

	
	
	-Secondary Transition: Helping Students with Disabilities Plan for Post-High School Settings 
	Transition 
	

	
	
	-Serving Students with Visual Impairments: The Importance of Collaboration
	Collaboration
	


Fieldwork Log: SPED 500

Name: _____________________________________ Semester: ________________________

School: ____________________________________  District: __________________________


Grade, Subject(s) & Setting(s): ___________________________________________________

NYS Teacher Certification regulations require 15 hours of fieldwork with students with disabilities prior to student teaching. Please use this log to document your participation in fieldwork, and the approximate time each week that you focused on work for this course (See example).  Add pages as needed.
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	Time (Approx.)
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_____________________________________
____________________________________
Student Signature

Date


Cooperating Teacher Signature
Date

Fieldwork Log: SPED 500 (example)

Name: Anna Arendelle    

Semester: ___Fall 2010
School: Southside Elementary
District: Binghamton CSD

Grade, Subject(s) & Setting(s): 9th grade Regents U.S. History, co-taught 
NYS Teacher Certification regulations require 15 hours of fieldwork with students with disabilities prior to student teaching. Please use this log to document your participation in fieldwork, and the approximate time each week that you focused on work for this course (See example).  Add pages as needed.

	Date
	Your Participation
	Time (Approx.)

	
	
	Start:
	End:
	Total:

	2/20
	Got to know students, observed instruction  & class management
	9:45
	10:50
	1 hour

	2/21
	Observed instruction & class mgmt, helped students
	9:45
	10:50
	1 hour

	2/26
	Observed  differentiation, helped students
	1:35
	2:25
	1 hour

	3/5
	Met with co-teacher, planned lessons & observed lesson
	9:45
	12:30
	2.5 hours

	3/6
	Observed instruction, directed small group re-teaching activity 
	9:45
	10:50
	1 hour

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Anna Arendelle    12/1/2014
Duke Weselton        


12/1/2014
Student Signature
 Date


Cooperating Teacher Signature
Date

SPED 500 Learning Segment Rubric

	Requirement
	Comments
	Total Points

	Context for Learning: 

-Includes all required information 

-Clearly written class description

-Students with disabilities described using person-first language and with sufficient detail

-Curricular and instructional strategies described

-Neatly prepared


	
	_____/10

	LESSON 1

-measurable objective identified (2 pts)

-opportunity provided within the lesson for application of recent skills and/or demonstration of new knowledge (3 pts)

-engaging questions to discover background knowledge included (2 pts)

-expectation for student learning explicitly introduced (2 pts)

-clear description of the content and the multiple opportunities students will have to engage with it (5 pts)

-clear description of ways to check in with students to assess learning (2 pts)

-opportunities provided for students to demonstrate learning (2 pts)

-lesson concluded by reviewing what was learned and what was realized (2 pts)


	
	_____/20

	Lesson 2

-measurable objective identified (2 pts)

-opportunity provided within the lesson for application of recent skills and/or demonstration of new knowledge (3 pts)

-engaging questions to discover background knowledge included (2 pts)

-expectation for student learning explicitly introduced (2 pts)

-clear description of the content and the multiple opportunities students will have to engage with it (5 pts)

-clear description of ways to check in with students to assess learning (2 pts)

-opportunities provided for students to demonstrate learning (2 pts)

-lesson concluded by reviewing what was learned and what was realized (2 pts)


	
	_____/20

	Lesson 3

-measurable objective identified (2 pts)

-opportunity provided within the lesson for application of recent skills and/or demonstration of new knowledge (3 pts)

-engaging questions to discover background knowledge included (2 pts)

-expectation for student learning explicitly introduced (2 pts)

-clear description of the content and the multiple opportunities students will have to engage with it (5 pts)

-clear description of ways to check in with students to assess learning (2 pts)

-opportunities provided for students to demonstrate learning (2 pts)

-lesson concluded by reviewing what was learned and what was realized (2 pts)


	
	_____/20

	Lesson Including Technology:

-technology supports inclusion of students with disabilities
-clear description of how the technology will be used/integrated in the lesson


	
	_____/5

	Strategy Instruction Lesson:

-appropriate strategy selected for content and lesson focus

-clear description for teaching of the strategy


	
	_____/5

	Collaborative Grouping Lesson:

-clear description of purpose for grouping activity & method for grouping


	
	_____/5

	Overall, the unit:

-provides multiple ways to present information

-provides a variety of ways for students to express what they know

-stimulates interest and motivation for learning 


	
	_____/5

	Professionalism:

-all materials typed in an appropriate size 12 font

-minimal spelling or  grammatical errors

-materials neatly prepared and presented in a professional manner 
	
	_____/10



	Total Points:
	
	__________/100


The Final INCLUDE Essay
	
	Excellent 
	
	Meets Expectations
	
	Poor
	
	Not Present

	Student provides a thorough explanation of each component of the INCLUDE essay, describing how to use each “step” to build inclusive teaching practices into their classroom. (15 points)
	15
	
	10
	
	5
	
	0

	The essay incorporates and more fully describes the ways the student built inclusive teaching practices into their Unit Plan. (15 points)
	15
	
	10
	
	5
	
	0

	The essay demonstrates new vocabulary learned through class discussions, class readings, and online modules appropriately and effectively. (10 points)
	10
	
	5
	
	1
	
	0

	The student demonstrates an understanding of and commitment to inclusive teaching practices throughout the essay. (5 points)
	5
	
	3
	
	1
	
	0

	The essay has limited grammatical mistakes, including punctuation and spelling (option 1) or in their speaking (option 2). (5 points)
	5
	
	3
	
	1
	
	0

	Final Score: __________/50



STUDENTS WITH DISABILITIES


Students who have a documented disability and wish to discuss academic accommodations should contact Dr. Mason-Williams as soon as possible to explore alternative arrangements in completing assignments or taking exams for this class.  Additional assistance also is available through the Office of Services for Students with Disabilities (SSD) at 777-2686. Their office is at UU-119. The SSD office makes formal recommendations regarding necessary and appropriate accommodations based on your specific diagnosed disability. Information about your disability will be treated in a confidential manner.





ACADEMIC HONESTY


Binghamton University enforces a Code of Academic Honesty. All members of the University community have the responsibility to maintain and foster a condition and an atmosphere of academic integrity. Specifically, this requires that all classroom, laboratory, and written work for which a person claims credit, is in fact that person’s own work. The University � HYPERLINK "http://studenthandbook.binghamton.edu" �Student Handbook� publication has detailed information on academic integrity. 





Students assume responsibility for the content and integrity of the academic work they submit. Students are in violation of academic honesty if they incorporate into their written or oral reports any unacknowledged published or unpublished or oral material from the work of another (plagiarism); or if they use, request, or give unauthorized assistance in any academic work (cheating).  (SOE Academic Honesty Policies)





Plagiarism and cheating will not be tolerated in this class. Incidents of either will result in a failing grade for the assignment in question. Please see me if you have questions concerning what constitutes cheating or plagiarism.





CLASSROOM ENVIRONMENT


The faculty and staff in the School of Education are committed to serving all enrolled students. The intention is to create an intellectually stimulating, safe, respectful and enjoyable class atmosphere. In return, I expect that each of you will honor and respect the opinions and feelings of your fellow students.





If you are experiencing undue personal or academic stress at any time during the semester or need to talk with someone about a personal problem or situation, I encourage you to seek support as soon as possible. I am available to talk with you about stresses related to your work in my class. Additionally, I can assist you in reaching out to any one of a wide range of campus resources, including:


Dean of Students Office: 607-777-2804


Decker Student Health Services Center: 607-777-2221


University Police: On campus emergency, 911


University Counseling Center: 607-777-2772


Interpersonal Violence Prevention: 607-777-3062


Harpur Advising: 607-777-6305


Office of International Student & Scholar Services:607-777-2510
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